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B.1.1.1 (dow 1) mean

8.2.1. Discourse counective
(Decause)

C.1.1. Verbal subsiiiate (aov
sury, ruther not)

C.1.2. Complement modificr
(really, quise)

€.2.1. Verb of internal state
in Ist person singulac (I'm
really enthusistic ...)

E.0.1. Verb of likes and
inicraal staie in 1st person
singular (/ iove thet picture)

E.0.2. Colloquial expressions
(damn; oh boy)




€22 Secial Distance

Iz the analysis of this interactionai requizement we must
take into aciount the following premiscs:

(i) The use of the :iandard register in inieractions supposes in
iiself the upleep of s certain degree of social distance. All the
interactions analyzed develop ir thai register.

(ii) The kind of interaction being studied is built 1pon the basis
of the existencz of a relatively high degree of social distance
berween the professor and the student.

With the two premises mentioned zhove one can
understand tiiai there is no ieed for the participants to direct
their efforts towards maintaining or increasing the degree of
social disiance because this is already high at the beginning of
the encounter. All the expressions 1hat appear in ocr duts are
interded 10 reduce the social distance existing between the
participanis. The basic task to achieve this goul consists of going
beyond the insiitutional role of the participants, zppealing to
their common experience as human beings and equal members
of 2 social group. It is within this general frame that we must
understand strategies such as (i) the introduction of affairs not
directly related to the specific goal of the interaction but rather
to the personal experience of one of the participanis, (ii) the
presence of features of informal registers such as colloquialisms
and humour, (iii) the expression of positive feelings towards the
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A. Appealing 1o the individual

Under this heading we :an includz, in the first place, all
those sections in which one of the participants introduces a
topic which is not directly related 1o the goal of the
coniversation, but rather to pcrsozal matters such as family,
personal tastes or past activities of the addressee. The essential
element is that the <ontribution is not szen =5 ‘intcrested’ iu
achieving one specific goal. One could say that there is the
implied meaning of ‘I cass about you not ouly in your
instituticnal role but also as a person’.

(12)
P Thai's right. Yeah. i remember that now.
S2 [ It was sometking
fairly serious.
P Mbs. - Yeah, but | Joa't know (......) What >
s T

>P did you same your baby?
52  Andrew Robert. (1485-1490)

(12) belongs 1o the last stages of a conversation among two
Students and the Professor, in which they have been discussing
about a course project.



Addressing the other participants by their first names an
be rinderstood as conveying ihe same meaning as the group of
expressions montioned above, thet is to say, the speaker is
momeatarily appealing to the individusi (not the instisutional)
qQuuiities of the person addresses. I is important to notice that
the data do no* contradict Eiwvin-Tripp’s American rules of
address in using first name ( Ervin-Tripp 1972), and therefore we

could say that <5c introduction of first name does not imply any
special effort 1o reduce the social distance since these are the
unmarked forms of address. However, the fact that in the
expressions seiected first name address can co-occur with /]
ezddress without altering the communicative function of the

utteraace preves that it is an option that the speaker has made

for a certain purpose.
(13)
P HiJuse!
S How are you doing? Can | cuake an appowniment to sce you?
(2994-2995)

S in (13) is a married graduate student and P is her academic
adviser. The use of first name as a sign of reduced social
distance is confirmed later on in the conversation by :he
presence of other signs of reduced social distance like the
intrcduction of personal topics (e.g. P's jury duty), use of
colloquial language (e.g. "poop” —children’s way of referring to
defecations- for information about the student’s curnicuium
vitae), baid-on-record face-threatening :xpressions (Brown and

DG A
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take one of I’’'s courses because she "would pever live it down").

B. Breaking formality

One way of breaking the rormality of the encounier is the
irtroduction of humour and explicit  /bald-on-record)
face-threatening expressicns in the conversation. The basis for
most of the humourous expressions in our data musi be found in
the deliberate breaking of the Cooperative Principle and the
Politeness Principic The Maxim of Quality is perhaps the one

that is broken more often

(14)
P Hello!
S Whea will you 20t be busy with somese?
P Ub in sinetees nineiy-four.
S [leughter)(1155-1161)

In (14) we can see, in the first place, the Student addressing the
Professcr with a negative question which suggesis something
similar 10 a complaint for the Professor alwgys being busy. To
this question the Professor answers by breaking the Maxim of
Quality.

The second strategy iniended to break she formality of the
speech event aad, thereby, reducing the social distance between

the participaits comsists of introducing expressions not
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some cases breaking the Principle of Politeness as well?.

(15)

S Have you 8ot writtea my letter?
4 No.+++4-ldu’thvcmyotheruyoﬂhcm‘.
S 1 grve you ibc whole pesp on Friday. (3047-3350)

(* pocp = cii&u'smdkcdtbmhs;hcukrﬂmsw
the studem’s CV as well as 10 the informaiive about the
hiod of fellowshup the stedent is applying for)

(16)

P Fov your thesis. Ok?

S Ok. Good. Yes.

P Suwmm-utnhMlMWI
S C‘nquwhymwhdruml

P | Haughter|

S Good days these days.

P Good days?

S Yeab

[ 4

Ob you're cojoyiag the ncws, | guess. (3619-3617)

The success of this strategy caa be appreciated in (15) and (16),
since in both examples the addressee acknowledges the effort of
the speaker 1o reduce sacial distance by using the same sirategy

2 in atherough study on the functions of code-switching in the verbal
interactions which take place in foreign langauge classroom,
Nussbaum (1990: 210) defimes chis specific sirstegy as indicatieg "una
volualat de rescgnciacio del parametres de la situacid”. This is what
Gumperz (1942, 1990) defines as coniextualizauion cues and Goffman
(1981) as footing.
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in higher response. The presence of some kind of explicit
acceptance (verbal: using the same expression or the same
ianguage; non-verbal: the presence of laughter) proves the
cooperative nsture of face-to-face cowmmunication: the
participant who las begun :educing social distance needs an
acknowledgment of the addressee accepting the new distance in

order to continue in the same ironic key.

C. Sympathizing

[ inciude as pert of this strategy all these respoases
through which the spcaker expresses positive impressions
destined to make the addressee happier in a general sense. Most
of the exoressions szlecied are uttered by the Professor, and to a
certain exient this is a predictable feature if we bear in mind
that they involve an evaluativn of the topic discussed, and the
student i» noi in the possession of ho intellectual or
institutional authority necessary to allow him/her to do that. It is
possible to distinguish two groups of expressions. A first group
consists of those segments tu:rough which the speaker shows
his’her positive feeiings towards the matter discussed, the
addressee or the interaction itself. This is the casc of (17) where
tie Professor expresses his positive feelings (and those of the
other profeisors) towards the fact that the students in the

encounter are presenting @ paper at a anthropology conference

-210-




in Mexiec.

an
P Good. - Ok. Well, if you would uh - fill that in as 5008 as
possible.
S " will,

P Aod - great we'rs all happy 1 28 yo<'re guing. (6125-61.8)

The expressions in the second group are gii intended to
show the speaker’'s good disposition towards fulfilling the
addressee’s wish:s. An example of this strategy can be seen in
the use of the adverb sure as answer i0 a request. However,
there are even clearer cases, like (18), where the P:ofessor has
deemed 1t necessary to make explicit his good disposition to
lend one of his books to the Student by means of ike expression
*I’ll be hzppv 10" (as opposed to other more neutral expressions

like "you may borrow it", "I will lend it to you®, etc.).

(18)

P Orlove, Benjamin Orlove - deals sprcifically with - wath that
subject  You can look that one up, and sec what you
can find o it. - If you can’t find it in the hibrary, come
asd tell me, aza il de bappy to (... ..) Ok?

S |ok.

s Thanks. (2983- 2988)

-211-




Ve 4 e
X m’t‘gr‘@%‘ X @
e

D. Denying social diistance

Amnther wey of reducing social distance is to say or imply
that there is agreement, cummon experience or som+ shared
familiarity with the idea being tuiked aboi.i. The importance of
this function ca. be seen in the tact that even in cases where a
disagreement is necessary, this is prefaced by & word indicaiing
agreement, in this way whai comes next is not secn as a direct
opposition. A possible inference of the cxpressions in this
subsection could be parsphrased with the following words: ‘I’'m
not socially distent from you because | am familiar with and
understand aad accept as normal your feelings, ideas, problems,
etc.’. This is another of the maxims Leech (1983: 138) mer.tions

as part of his Politeness Principle:
i) Mitigate disagrcement between self and other
ii) Maximizs agreemen: between self and other

Some ot the actual realizations of this strategy are often
limited to one-wcid turns which show the speaker’s agreement
(e.g. right; yeah; sure). In some othe: cases the speaker adds a
comment to give further support to the contribution of the

previous speaker.

-212-
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P Yesh *mmm*—ewm>
) | mhm
>P m.m&anmmﬂmclamu
that. (1805-1808)

The speaker can also anticipate what the other <peaker is

about 10 say.
(20)
S | bad one paper, but I've been looking ror it and
I can’t find it.
o |yo8 (B) can't (b) find (b) §8. What (h)

was (k) i (1655-7)

Extracts (19) and (20) are from the same encounter. They show
the Professo: working on the solidarity factor or reduction of
soctal distance. The strategies in both cases are essentially the
same: showing understanding by suggesting that this is an
experience that th addressee of the message has already gone
through. The Student in (19) is trying to excuse the fact that she
threw away all the materia! given and =laborated durizg a course
which she had taken some time ago, and she does it by
suggesting that it was an irrational decisicn and that this is not
the way she behaves regularly. We can see how in one of these
uncamfortable moments the Professor goes to her assistance by
saying that she is not the on'y one who does this sort of thiug. In
(20) the Professor anticipates the face-damaging expression for

-213-



the Student (i. - heving lost a paper), inplyinglcﬁn,thxheis
familiar with this type of situation ang, consequently, that he

Mmmmti:ammmdmmmm
Student.

214-



Assipnis of the Amcricas eacouaten

SOCIAL DISTANCE
STRATECIES SUZSTRATEGIES RF JULAR LINGUISTIC
FEATURES
A. Appealing to the A.1. Personal matters A_LL laterrogative seatence |
individual {what did you name your baby?)
A2 Firsi pame A 2.1, Vorauve (b, Jane)
B. Breaking formality B 1. Deliberate breaking
of the Cooper ive
Principle
B.2. Differcat register B.21 Colloquual language
(pocp)
B.2.? Forcign language
C. Sympathicing C.1 Posstive reacuon
C 2 Fuldillmen: of the
addressez’s wishes
D. Denying socul D.1. Agreement D.1 1. Oac-word turas (nght,
distance yesh, sure
D.1.2. Ant'ipating turns
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6.2.3. Power

The pow: ¢ relationship present in this type of interactions
is justified by the fact that it is part of a social situation in which
one of the participants (the Professor) is assigned the role of
gatekeeper. That is to say, he has been given by the institution
almost total freedom of action 10 organize and direct the other
participants (the Students) and, ultimately, evaluate their

capacity to occupy a professional (and social) position.

From the data it is clear that the Professor is the one who
organizes and directs the activity (the course) because he is the
participant that states ihe requirements and gives permission for

certair. actions.

As was said in section $.4.4., the clear Power relationship
between the narticipunts is the reason why 1t becomes really
difficult to disunguish between ”M which have been
triggered exclusiv-" by the presence of Power and segments
which are motivated by the presence of Imposition. The usual
case is that both interactional requirements appear together.
that is 1o say, there 1s Imposition as far as there is Power. if the
latter were not present the same act would not be an ‘imposing’
one. However, it s interesting to consider Imposition apart
froin Power not only 10 account for certain moves in contexts
where the interaction takes place among equals but also to

account for all those efforts of the ‘powerful’ participant to

-216-



diminish the impositive meaning of an action. In this way the
‘interactional requirement’ of Power can be restricted to
explaining those cases in which there is an explicit
acknowledgement of the difference in Power among the
participants  (e.g. asking/giving permission, requesting,
suggesting/giving orders, stating obiigations, etc.)

When conironting this interactional requiremernt, the
‘powerless’ speaker usually acknowledges ihe authority of the
addressee by seeking hissher advice or permission. The

‘powerful’ participant, on the other hand, assumes his/her

authority by means of directive speech acts.

A. Acknowledging authority

Requests for permission are very common actions in the
Studert’s discourse. The uttering of requests as well as demands
for a.rection are in thcmselves an acknowledgement of the
power of the Professor, and, therefore, they are necessary not
only to obtain information but also 10 clarify the roles of the
pariicipants in the encounter. Requesis can be phrased in a
more or less imposing way by means of certain non-imposing
hedges that cen accompany them, and which will be described in
the section on Imposition. However, the interest in this section
falls upon the act of request itself, 10 point out its significance

as an implicit acknowledgement of the siperior power of one of

-217-




the participants. The type of request acknowledging power is the
one that would be generally absent ir speech among equals. The
presence of the modal verb cam is quite characteristic of this

type of requests (e.g. can | just write it out?; could { do that;
can | make an appointment to see you?)

(21)

S No, | gucss some of that - « o3y 1 that many of those chanity
balls don't benefit those
No =
= the the prople who nced the moocy.
Yeab, yeah
But the - the uk lusion 1 there
‘Mhm
Yeah How mntercsting. - Mm
Well, anywey Can we talk about this this >
.. )
S  probiem of differeat selective pressures? (3439-5449)

vV PV T WY vww

In (21) we can see an extreme case of acknowledgement of
authornity, 1n which the student requests permission to switch the

topic of the conversation.

The Student, assaming hivher role of ‘powerless’
participant, must be careful to constantly seek the Professor’s
advic. and permission. The Professor, on the other hand, in
hisvher role of ‘powerful expert’ is allowed 10 make the most
direct suggestions. We can mention here all those questions
through which the Studen’ seeks advice or permission.

Questions secking advice can appeal tv the Professor’s opinion

-218-




by means of the question de yos think? (e.g. are they gonna let
him do that? you think?). It is also possible to find Guestions

containing the modal sheuld (¢.g. should | mm concentrate on
Perd or).

(22)

P it may go back, as | say, 1 bave this run from about niseteen
sixty sixty one to the cad of the ncar 1o to the end of the

S { Do you thiak thri's a goed time period to be
loskiag at?

[ 4 Yeab. There iz be, and and the library bas the ones befc re
that

S Which?

P %0, you caa lvok 10 there too 1t'd be 4 good source

S Ok What do you thisk? Starting in the sixties is a g~d
Ume to start? Or it devsa’t matter? {2286 2294)

In (22) we see the Student trying to decide on the period on
which to carry out her research Interestingly =nough, she asks
the same question twice {(because she thinks her question was
not answered the first time) and 1n both cases <'ie expression "do

you think" 1s included.

B. Assurung authonty

Requesting consent or advice supposes that there is
someone to give it Here 1t 1s possible for the speaker to
diminish the impression of Power 1n th action (see the section

on Imposition) or s:mply accept it.

-219-



A very chieracterisiic interactive iask of the Professor is to
let the Sivdent know (o7 just reming hire/her) ghout scademic

requircmaats Both 1he Professor and the Siudant make explicit
in their uuerances that they are dealing with a special kind of
fules of obligstions which sometimes have beza fixed by a
anustier aubarity oF just insm part of the regiar academic life.
The use of modai vorbs such as have ts, mus! and meed o1
synanvinons verbs like de meceasary or be supposed to seems 10
he 4 prefered soludion. Another possibility is the use of the
passive voice, alluding to a higher impersonal authority. Finally,
wnd altheugh i1t s act so common 2s the iwo previous structures,
it 1 also pessible 1o find the future tense with 2 meaning of
obligation (see Quirk er ai. 1985: 214).

(23)

) S0, | wartied (o get straight un make sure § have this right.
Where o | seppostd to slek @n (bo 2xam 2 week from
Munday?

# ik A week lram Morday yew'Hl pick b wp upstairs.
(3255-3287)

Tae Soaent in (23) fs a graduace studeat who must take a
tzquited cumprehensive examinaiion fo fiaish her M.A. ia
snthropoingy. She waats to find out the place where the

examination wili be 1o order for ner (o pick it up.

Umperatives (e.g. make surs vom have 2 ¢opy) and the
construction wart/would like you to {c.g. thel’s whai | wani you

o 4o including veibe expressing volinen iike want, wou!d like,




are the most explicit examples of the linguistic display of power
in the act of giving directions.

(24)

(S) ndiaapapet!ik:thk,oulhiqyoucoawuykthl
Joos recognizes five styles, ABC D - E - F - snd and
doa’t try 'o replicate Joos, you know. You can't discuss
cach of those five styles. (120-123)
In (24) we can see the Professor in one of his typical tasks
during office hours: giving advice/directions. In this case he is

suggesting how to approach a topic for a paper.
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Analysis of the Americas cacounters
POWER
SI{RATEGIES SUBSTRATEGIES REGULAR LINGUISTIC

FEATURES
A. Acknowledging ithe  A.1. Request for permission  A.1.1 Questions with modal
autbority verb canscould

A.2. Request for directios 4 2 ). Questions about opinivn
(e.g. dv you think)

A.2.2. Questions with modal
verb should

B. Assunung the B.1. B.1 1. Modal verbs (obligation)
authority Requircment:  ohgationy
B 1.2 Passive voics

B 13 Future tcose

B.2. lmperatives B.2 1. Imperative mood
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6.2A. Impesition

As has been pointed out above, the ‘inte:actional
requirement’ labelled here as Imposition will help to describe
ail those efforts by the participants to reduce the impositive
connotations cf the utterance. The expressions presented in this
section include signals that show clearly that the speaker is
aware of the danger of being extra-demanding with the
addressee. These signals. therefore, are all aimed at reducing
the degree of imposition that the act isself involves, or, if it is
the case that this reduction is not possible, repair it by showing
grateluiness or acknowledging the addressee’s negative face, i.e.
his/her "freedom of action and freedom from impesition
(Brown and Levinson 1978: 66).

One could very well argue that the degree to which a
participant can impose his/her wishes on the other(s) depends
very much on the power and social distance relationship and,
therefore, it is not necessary to study this variable separately.
The point of view adopted here, however, follows Browr and
Levinson (1978: 85-88) in considering this ‘requirement’ as
independent, since it is possible t0o find a range of possible
verbal options only by varying the Imposition parameter while
maintaining the other two stable (see section $5.4.5). This
‘interactional requirement’ also helps us to account for the fact
that on more than one occasion it is the powerful participant

who works on diminishing the impositive force of his utterance.




A difference with the Power ‘requirement’ is that whereas the
segments studied under it are all aimed at making clear who is
the powerful participant and who is the pcwerless one, the
segments included under Imposition have in common the fact

that they all are intended to deny difference in power. In some
way we could say that, whereas Imposition clues are desirable 1o
a cariain extent in order to maintain the social structure, Power
clues are not desirable because they represent arbitrariness and

hierarchy.

The sirategies used to confront this ‘interactional
requirement’ involve different ways of mitigating the impression
of imposition in directives and requests. The presence of
Imposition can also be appreciated in utterances in which the

speaker explicitly acknowledges the addressee’s negative face.

A Mitigating imposition in directions

It has often been said that the best pedagogue is not the
one who tells what the world is like but the une who helps to
discover it. The task of helping the Student to decide on a
course of action is perhaps one of the most typical in the type of
speech event studied. It is, therefore, justified that we begin the
analysis of the Imposition requirement with those instances in
which the Professor must impose a certain course of action on

the student.




The first conclusion one reaches after a review of the
expressions incfuded in this subsection is that, at least from a
formal point of view, we cannot speak of ‘imposing’ but

‘suggesting’ a course of action. Indeed, the speech act of
suggestion is in itself the most direct way to reduce the
imposition of a command. Thus, beside the typical standard ways
of suggesting such as if you could.. and what about... we find
other expressions like you might wamaa go... and 1 thirk you

WaRRa...

The presence of the past/conditional forms of modal verbs
indicating ooligation (can/could, may/might) is perhaps one of
the most recurring characteristics in the suggastions that appear
in the data. Another relevant feature is the presence of
parenthetical verbs involving the speaker like it seems to me, |
think, and the modal | weuld, which are intended to convey the
idea that the speech act is not an imposition but simply a
sharing of one's ideas. Both types of expressions have also been
included as part of the interactional factor Presentation of Self.
The reason for this is that the degree to which a speaker

imposes his/her wishes directly affects his/her face.

Finally, it is worth remarking the appearance of the verb
want to (wamna) conjugated in the second person (c.g. you
wanna make sure you pitch it at what they're interssted in). A
possibie exzplanation for this expression is that it contribuizs to

reinforcing the idea that, ultimately, it is not the Pro{essor that




decides to wie a certain course of action but the Student. By
means of the second person followed by a volitional verb the
speaker hands over to the addressee the responsibility for the
option to be taken.

(25)

[ 4 In fact, { wauld - [ dos’t know whether that’s cver heen
looked at, but it secems to me that that would be more
of a » psychosomatic quainy. Aad that would be one >

S | mhm

>P  arca whrich you would look. Asd thea you cowld look at
then you actually do a statistical test. (4806-4811)

(26)

74

Ok. >u, prodably for this class then, just do a basic review
of the (... ..)

L 4 {t thisk you wanas outhee the problem.

S I may cnd up outlisiag the problem. (2670-2073)

Samples (25) uand (26) show the way in which the Professor
directs the Student 1o underiake a specific course of action The
segments "I would" and "I think” correspond to the first strategy
of ‘sharing one’s ideas’. The modal "could” in (25) presents the
direction given as one of several possibilities to be aken up by
the addressee. The expression "you wanna” in (26) passes the
responsibility for the decision to underiake the action to the

addressee.




Continuing with the idea of avoiding the danger of making
the addressee feel that ne/she is being imposed, there is an
alternative interactive strategy to that of suggestion instead of
command. The speaker may also resort to the possibility of not
constraining the addressee to one specific wey of reacting by
giving him/her more than one option. Apart from the choice of
modal varbs like can and msy instead of must, have to, ought to,

skould, the most frequent kind of expression used in order to
accomplish this iatention is a clausal coordination by means of
the conjunction or with an inclusive meaning, i.e. allowing the

realization of a combination of the alternatives.

27

{P} | mean, you could use the s even the same thiug you've
written, and then just you add a couple of secticas or
something.

S Mbm (1742-1744)

We see¢ in (27) how in his aim not to constraint the freedom of
the Student the Professor includes in the second part of the
clausal coordination an indefinite pronoun which leaves open

be alternative to adding a couple of sections.

It is interesting to point out that this is a specially relevant
feature of many yes-no questions. This is so because this type of
question points at a ‘preferred’ answer depending on the
negative or affirmative orientation of the question. The speaker

in his/her effort to be non-imposing can, therefore, mention




both possidilities, indicating that he/she is ready to accept any of
them. In this way the addressee is not ‘forced’ to answer in one
specific way.

(28)

S So, anyway. I've beea really bard to come over here. Too
bard pressed to get time.
P So, you're all clear now? Or wet? (2794-2796)

in (28) the Student must fulfill part of his credit requirements
through an independent study with the Professor. She had been

putung off the preparation of this study because of personal

circumstances.

B. Mitigating imposition in requests

The second type of speech act with the highest impositive
connotation, and thus mose susceptible of being ‘softened’ with
non-imposing hedges, 1s the request. English as well as other
languages has some linguistic means to make requests more or
less direct depending on the degree of imposition the request
puts upon the addressee. One possibility 1s to preface the
request with a verb corjugated in the past and reflecting the
speaker’s mental state (e.g. | was thinking, |1 was wondering) or

intentions (¢.8. | wanted to know, | was trying to remember).




(29)

S1 So.ahldn'tkm!mﬁllth‘lmuﬁop&wm-
ub - through your materials, but =

152 comes into the office without asking permission)

$2 = Sorry. | did leave you something.

S1 Do you think
wszlYmmwM|pwdileaioemdotht.(,. )
hat, gloves, papers

S1 | was weaderlag if there's any chance that | can get 10 10 go
tarough that after bowrs. Like on a weekend. Is there
P Sure. | can give you a key. (2172-2180)

The action of request 1n (29) s realized in two steps because of
the interruption by Student S2 who had forgotten something 1n
the Professor’s office. Student S1 wishes to work with some of
the material the Professor has in his office. Because of her
academic schedule she needs to work there outside the regular
hours. Therefore she needs a key to the office. The indirectness
of the request can be appreciated, in the first place, by looking
at the systematicity i1n the use of parenthetical verbs (e.g. "l was
thinking”; "I was wondering"). Secondly, in both steps the
parenthetical verbs are reinforced with other softening
expressions (in italics; e.g. "I dou’t know" "if there’s any
chance”). Finally, the Student succeeds in makiag the Professor
not only give his consent to work in his office but also suggest
the best solution (i.e. to give the Student a key to the office)

without the Siudent having menticned it.



A second possibility 1o introduce indirection is the
insertion of downtoners like W of, sort of, uth«, s little,
just, basicaily, etc., which question the appropriateness of the
expression used or scale downwards its meaning (Quirk er al
1985: 597-598). This is the case of (30), in which the Student
visits the Professor to obtain an explanation far his low grade in
& paper.

(30)

P I dida't realize you were just waiting for me out there. -
What can | do for you?

S Uhm | wanted - a little bit more - 10 know basically where
1 weat wrong on uh - this paper.

P Mbm. (66-70)

C. Acknowledging the addressee’s negative face

One last strategy adopted to cope with the Imposition
‘requirement’ includes ali those utterances in which the speaker
makes explicit a priori or a posterioni the fact that he/she is
aware of the possible imposition exerted on the addressee,
depriving him/her of hisher freedom of action. Perhaps the
clearest examples are those through which (i) the speaker
thanks the Professor for having attended himvher; (ii) the
speaker solicits permission (¢.g. do yon have a minute?; do you
mind if 1 tape-record?); and (iii) the speaker apologizes for
depriving the addressee of his/her right to carry on with the
activity he/she has chosen (e.g. sorry to uh take uwp your time




bat uh; excuse me for interrupting). The spesker also has the
cpmkn:ofcu;ﬂ&ﬁﬂbwﬁtrﬂ&ﬂm;lﬁﬂﬂun'nonmhmmuuﬁn;inmanﬁhmn.as
in (31), where the Professor insists explicitly on his wish not to
sound imposing:

(31

(4] Lct-emamthha,udwemmqmd.-

Aldndit’undudlhn'tmu&mhu

something that you - you don't want to de. - But | also

wassa salvage [laughser] if (b) we (b) can =

=» "m"‘ -

P = your programme. So, 50, [ doa’t ( ~ want you te ") feel
lmll'-rwbmh’mmwumm.
(1584-1590)

(2]

~231-
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Analysis of the American eacoustess
IMPOSITION
STRATEGIES SUBSTRATEGIEE REGULAR LINGUISTIC
FEATURES

A. Mitigating imposition
in directious

B. Mitigating imposition
in requests

C. Acknowicdging the
addressce’s negative face

A.1. Possibility vs.
obligation

A.2. Sharing of ideas

A3 Transferring
respoasibility to addressee

A.4. Optioas

8.1. lndirection

B.2. Downtoner

C 1. Thanking

C.2. Request for
permission

C.3. Apology

C 4. Clarifyiag potential
arbitrarincss

A.1.1. Past of modal verbs can
and may

A.2.1. Pareathetical verd
{1 think, 1 would)

Al.1. Verb want 0 in 20d
person siagular

A.4.1, Clausal coordiaator or
B.1 1. Verbs of mental state in
the past icase (/ was (inking)

B.2.1. Noun and verb modifiers
(land of, jus1)

C.1.1. thank you

C.2.1. laterrogative scaicace

C.3 1.somy..., excuse me...




6.3. Discourse competence

63.1. Topie

The fact that topics are introduced, maintaised and shifted
in the course of a conversation is in itself a sufficient recson 1o
dedicate a section to study the kind of devices that speakers use
to perform such actions. Although sequential contiguity is
sometimes enough to make the addressee construct some
colierence between different utierances, we will concentrate
here on the specific linguistic devices that aliow the speaker to
manage different topics in a conversation. We will, first, deal
with the devices used to shift from one topic to another. A
second aspect of interest will be the means 1o introduce or

re-introduce a topic and to organize it.

A. Signalling topic coherence

In order to progress in the development of different topics
in the course of a speech event, the speaker may opt between
trying to link the new topic (or aspect of it) with the cid one or
establishing a clear boundary between the wo ropics. The items
that are normally used in the first case are sad and yeak.



(32)

P Peruvian Times is 2 7ery good source of 1he sort, became

they transinted the laws into Eanglich.

M.

P 4nd oftca published them in the Peruviea Times. And you'!i
se in there a8 you look im ik Peruvias Times, and abso
they would transiate like the miniag code isto Eaglish,

w

and then they sold it.
S Really?
P To people who aceded 10 kaow asd so.

S Yeab. Because |, maybe that's what | need to do. Because |
doa't know aasything sbout this company

P Because that’s probably ia the mining code That's probably
where you'd find out. It’s in the mining cnde

$ in the miaing cde.

P ! don't ksow. Yeal. See, like haciendas were supposed to
provide schools and ciber services o their dependent
population. (2234-2250)

Extract (32) is usefui to exemplify the multifunctionality of and,
as a marker ot logical connection (Information Management
requirement; in italics) and as marker of topic coherence (Topic
requirement; in bold characters). In the former function “and”
coordinates two predicates of "they” separated by a turn “they
transiated the laws into English” and "they often published them
in Spanish”. As a signal of topic coherence it serves the
Professor to shift from the topic of the Peruvian Times to the
Student’s task as topic (i.e. "ard you’'ll see..”) to go back later
on 10 the previous topic (i.e. “and also they would..."). The
particle “yeah” allows the Student to shifi the topic again to
herself while maintaining the impression of coherence with the

previou. one.



Another group of markers connected with the function of

progreasing in the development of a topic are those expressions
which snnounce the speaker’s insistence on the same topic

aithough with possible modifications or expansions. The

examples that appear in the corpus are: | mean, that is to say, in
other words.

(33)

{P) Asother another way people bave doae the hoaoars
progrumme - ub - is 10 take a paper they wrote for
asother class - and just expand it.

|@ senes of mums dealing with & paper the student wrote some
time ago|

S Asd ub ~ what did st focus on? ~ - | thisk it it was mostly
focused om or Laii» America. Since that was what be >

P 17
>S pulled most cf his material for the class out of.
P {Sure Mhm

I

P Mb=. - | mess, that that 18 a - a strategy snd onc that
might be a little more workable tLun: - creating a
whole new reascarch project in this sbort ume.
(16d9-1679)

The expression "I mean” in (33) allows the Professcr to go back
to the general topic of the different strategies people adopt to
do the honours programme. This topic was interrupted witk a
series of exchanges on a specific paper the Student had written

for a course.

Finally, there is a third group of items which differs from
the other two in that, instead of poiating at the connection
between the old and the new topic, they try to establish a clecr



separation hetween one acd the other. One prosodic (eature
that charactzrizes them i3 that they are usually pronouriced as a
separate tone group, with falling intonadon and witk a slight
pause immediaizly following them. An analysis of the date has
produced the following list: weil, but, s¢, ok, anywsy, mow, so
that, let’s see, and combinations of them like bet anyway,
asyway ok so aaywuy.

(34)
(P)  That'» vse of the greaiest tallacies in data collection that
exists.
$ yeah (......)

| 4 Aud and se, - you think (.......) it's not just seiting step out
but xctually, you kaow, collecting the data, mrervicwing
people. - And ub se, aryway. It will dupend oa what we
decide. What you ali decide 1o do and what the Hrategy
will be to do it. (2866-2872)

In (34) we have an exaimpie in which the speaker seems to
hesitate between linking one topic to the previous one or
establishing a clear separation. This can be seen in the uttering

of so and so anyway immediately after sad.

B. Unfolding topic

Apart from the markers signalling topic digression or topic
continuity there are other markers related with topic which are
aimed at indicating a new topic and introducing it. The difference



borween indicating and introducing a new topic is tha: with the
former the addressor only calls the attention of the addressee
but does not tell him/her about the object of the stiention.

Expressions like 1 mend t0 ask you somothing or the ether
thing is, let me suggest some thimgs, have the function of
indicating the start of a new topic. One of the best examples to
appreciate the function of these expressions is (35), in which the
speaker, after closing the previous topic (i.e. examination
norms) with an "ok", indicates the opening of a new ore (i.e. a
potential topic in the examination) by means of the expression
“the other thing".

(35)
S Tuesday morning I'm supposed (o leave it? (...... )
P Yeab. I'i}
tell you on the cxam. I''l jusi write it out
S |Ok.

S Ok. The other thing, remember in my commitice meeting?
And Toay brought up the thing about the Tas Tansig
articke? (3267-3272)

Pseudo-cleft sentences (¢.g. what you resily might wansa
do is, one thing you could say is) are among the most frequent
expressions used by the speakers in order 10 introduce a topic.
The relevance of this type of structure as a topic-indicating
device 1s that their function is precisely that of topicalizing

certain information>.

3 Sce section 6.3.3. 0s laformation Management.



muwmmimiumﬂhhuwM-tMn
hduknohh-mm‘mm,udnaﬂ,dinf
them contamning verbs referring to the actual activity of
communicating verbally (e.g. tell, speak). The difference
between this type of metacommunicative comments ond the
previous one is that they include some specific information
about the \opic in question (e.g. logistic probiem, readability).

Extract 35 involves the three steps which seem 10 be
Necessary in order to shift the topic: ciosing the present topic
("ok"), expressing the wish to open & new one (“the other thing")
and introducing it ("remember in my committee meeting"). Of
course, the speakers do not always follow the three steps, and
very often the introduction of the new topic is a clear enough
cue 1o s:gnal the shift. This would be a similar case to that of
‘implicit exchanges’ like the following, where the rejection of
the invitation is understood without being actually utiered:

A Would you like to go 10 the movies?
(B No.

A Why)

B I've got a lot of week.

The introductory strategy used in {35) consisis of referring
the addressee to some previous event or kncwledge with which
both participants are familisr. The act of referring 10 some
familiar knowledge may be done in an explicit wuy as in the
example above: "remember in my committee meeting?”. Other
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to introduce the topic in an implicit way by mentioning the
subject preceded by a definite determiner indicating that it is
given information®,

(36)

51 Ok.S«w’HmMMwm.
P I'll have 10 call Bill.

$2 f)h,wbo’s&hpmhlerhkyabomthhﬁe& ?
Oh, Estefano Varese. (390-393)

In (36) neither "this person in Berkeley" nor "the hotel” had
been mentioned before ir the conversation. However, they are
Presented as given information because they are a topic which

had been discussed in previous encounters,

There are also a series of devices used when the speaker is
interested in reintroduciag a previous topic. These expressions
have been sometimes classified as repair moves because
repetition is scen as a conversatioral transgression of he
Cooperative Principle. All of them are aimed at making clear

that the spesker is aware of the repetition. As M. Mizzau
(1984:114) says,

4  Brows «ad Yule (1983:169-179 . provide a clear re-tew of the
differeat devices availabie ia Eaglish 10 prescat iaformation s @ven

Of Aew,
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The expressions fouad in the data are metacommunicative
comments like again, fike I say, as 1 say.

37
S WkaéoyongmtimperiodMlm
lookiag into?
P |And the library bas the Peruvian Times
S Yeab. Ok.

P 1t goes back, 1 just bave & segment from like, what, nineicea
sixty nincteen sixty-one through ninescen scveaty, or

somethiag iike that.

129 tums laser)

S Alright. Well, maybe | can get in here this weekead and get
through that.

P Yeah

S  Becaus:

P I m2y go back, as t say, | have this rys from about nineteen
sixty sizty ooe 10 the ead of the, ncar 10 the end of the

5 Do you thiak that’s
 good time period 10 be looking at? (2221-2289)

In (37) the Profsssor acknowledges his insistence on a previous
topic (the time period covered by the issues of t*: Peruvian
Times he has in his office) after a long devisiion from that
topic.
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; TOPIC
STRATEGIES SUBSTRATEGIES SEGULAR LINGUISTIC
FEATURES
A. Sigaslliog iopic A.l. Topic comtinust’'on  A_J.1. end yook
cohereuce
A2 Topic A.2.1.1 meen, that is i0 say, in
. . :
A3, Vopic boeadary A3.1 well b, so, ik, anywey,
| now
B. Unfciding topic B.1. Topic indication B.1.4 Mctacommuaicative
commcol (! need 1o ask you
something )

B.2. Topic introduction B 1. Pseudo-cleft seotence

8.22. Metacommunicative

comment (speakmng of...; let me
tell you ...)

B.28. Past tense/definune
arnticle (who's uus person in
Berkeley)

B.3. Topic reistroduction  8.3.1. Mctscommusicative
comments (like / say)
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§3.2. Turs Teking

The development of the activity of turn taking is essentia!
for the prucess of transfer of information. The cooperative
nature of a conversation implies that the each participant makes
his/her contributions according ic the response/reaction of the
other co-participants. It is because of this that it is important to
study the mechanisms that make it possible for the process of
taking turns to be organized. There are three types of task in
which a speaker can become involved in connection with this
‘interactional requirement’: (i) supplying feedback; (ii)
demanding feedback; (ii1) giving-keeping the floor.

A. Supplying feedback

One important aspect nf turn taking is the distribution of
the different backchannel signals indicating to the addressee
how he/she is 1o proceed with the construction of the text. We
car distinguish four groups of backchannel signals according 10
the  meaning they express:  continuers, agrecmen,
acceptance/understanding, reaction.

The group of coniinuers includes ihose vocalisations whose
function is basically that of refusing the turn 1o speak: whm,

mm, hm, uhu. The reasons for this action can be found in one of

-242-




(i) The speaker realizes that there is more information 10 come

in order to obtain a completc message and, the:efore, decides
rot to use his/her turn,

(ii) The speaker has nothing to contribute to the conversation.

The difference between continuers acd the rest of
backchanne! <isnais is that they do not express any specific
meaaing apari from signaliing atteniion and refusal to take the

floor.

(38)

(S)

"]

v 9 g

After that, you know, | described that. And the-.

afierwards, | wrote the, | could sce a value of (i being
used ie the United States with the Indochinese ¢ fugees.
Mba

| And the ub Laotians, for instance, most of them ming
over illiterate 1a their own language.

Mha

1U's @ switch from tea years ago, when we got the  edu.ated.
Now we're getting the uneducated ub =

= Do you work with them in Jacksonviile?

I worked with them a lot in Kansas.

la Kansas. Ok. - Mbm.

And the proldem is whea they come over here there’s no way
for them other t:an verbally 1o communicate.

Mbha. - Mha. (675-690)

We can see in (38) how the Professor adopts a verv receptive
attitade in front of the Student’s message by means of

exclusively supplying continuers which indicate to *he Student

that she can go on with her message. Finally the Professor shows
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knannniarﬂhrshndunfbulunuunsQyuuuuﬁa;thpunmhmn(ﬂksyau
work with them in Jacksonville?”), und the Student inteprets
this as a sign of willingness to contridute to her message. In the
next turn taken by the Professor he simply shows understanding
but the Student nevertheless is hesitant 10 continue because she
thinks that the Professor may have something cise 10 say. This is
the reason for rhe short pause preceding "mhia", through which
the Profeisor communicates that he has nothing clse to say.

A second group of backchannel signals are those which
show agreement or sharing of knowledge with the curreat
speaker. The most common ore 1s the affirmative particle yeah
(or the negative particle mo when the previous expression is a
negative one), but the data saow that there are other ways of
conveying the same meaning: right, sure, exactly, of course, aha,
absolutely, that's right) and more explicit tokens like 1 know,
that’s what | was thinking, that’s true and | agree with you.

(39)

(P)  So, I thiak we we're gomna give you an incomplete in this,
aad bave you finish it after the term 1 over.

S That's what | was thisking also. If | could uhm just finish nt
during summer A, thes, something like taal.

4 Tumld.llmﬂhuwm-withtw-m
would bave tu check with the regisirar on - what thai
means 18 icrms of your graduation Obwiously you - you
would graduaie

S [ yead of coutse (1774-1782)

TV
A

(i



signals. In the first insisnce the Student agrees to the
Professor’s suggestior 1o finish the honours programme after
her graduation. A few lines below she agrees 1o the Professor’s
expectation that she would oe able to graduate even if she had
not finished her honours programme.

Finally, as was pointed out in section 6.2.2, on Social
Distance. agreement or sharing of knowledge can also *c
expressed by anticipating part of the current speaker’s turn.

(40)

) S0, | wanted 10 get straight uh make surc | bave this nght.
Where | am supposed 10 pick up the cxam a week from

Moaday?
b Ok. A week from Moaday you'lt pick it up upstairs. Yeah
S [Upstairs. Yeah.
(1255-3258)

Sample (40) is interesting because it contains an agreeing turn
by the Student, which cons:sts of an anticipation of information
("upstairs”), and because of its simultaneity with the previous
turn it is not enough of a signal 10 make the Professor interrupy
his wrn. This is why there is a simuitaneous reciprocal exchange
of agreement tokens ('yeah") immediately afier the word
“upstairs”.

The third group of tokens involves all those items
expressing reception and accertance of the new information

supplied. The expressions that seem to accomplish this function
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repetitions of all or pert of the previous speaker’s twrn.

(41)
(P) Ok Well, there’s a big artick on susto ihat you bave to
read.
S  Which one s 4?
P |OMd oid article by Johe Gilliay'

S Joha Gilliac. Yesh. (4714-4718)

In (41), although the Student first confirms the reception of new
knowledge (*John Gillins"), the immediate addition of the token
“yeah" suggests tha: she was aiready familiar with the author. We
have, therefore, a piece of information which is treated as new
at an initial stage and immediately after 1t is confirmed as

known information.

Apart  from acknowledging the reception of new
information with rather neutral tokens such as those mentioned
above. the speaker may communicate his/her siDjective reaction
to the information. One of the most common tokens is the
particle oh, which indicates surprize and unexpectedness. Other
ways of conveying the saume meaning are: 2b, by, hm, mhm’
(faliing-rizing intonation), really?, oh yeah?, | dida’t know that,
and question tugs both with and without inversion of auxiliary
(she is?, are yow?). Oiher perhaps more informal (and also
more cxaggerated) ways of showing surprise are ok my yod, oh
gosh, oh man, ok jeeez, with positive or negative connotations
depending on the context. Finally, it 1s also possible for the



speaker 10 convey hiher positive reacticn towards the
information received (oh that's great, how interesting, that's
fur.ny, yeah it sounds good, gocd).

(42)

(S) They both sce themselves as surpluses
P | Mhm
®  Mbhm' - And the others feel the nced 10 be Lhe recipient of
the charuty ball {{aughter] it (b) k.nd (b) of (h) works >
) | right
>P  (h) together |iaughier)
by Na [ guess some of that - irony 1s that many of those ch-. .y
balls doa't benefit those
No. =
= the the people who need the money
Yeah. Yeah.
But tke - the ab 1llusion 1s there
| Mhm

Yeah. How interesting - Hm,
Well, anyway (an we talk sbout this ths -~

it )
problem of differcat selectne pressures’ (5432-5449)

wSOR S TV o

Extract (42) 1s intended as a final example of the vanety of
beckchannel 1okens available to the speaker The four groups we
have distinguished are presert in 1t We have in the tirst place a
backchannel toker ("mhm") by the Professor supporting the
completton the Student's turn When her turn is finished :he
professor expresses suiprise (1.e. "mhm’ °) but s reluctant to
contribute a turn to the conversation (observe the pause afier
the token). After this, it 1s the Student who becomes the
recipient of the information uttering an agreement tnken

("right”). The roles change again and now 1t is the Professor who
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("right"). The mies chaage azam and row it is the Frofessor who
agrres with the siwent. Notice the shift from the negative
token "no® 10 the affirmaiive "yeab yesh”, depending cn the
negative or aflirmautive raiure of the previous tvrn. The next
backchannel :cken 1s utiered by the Professor, snpporiing apain
the completion of (he Student’s turn. Finally, .ber2 1 ancther
token expressing agrecment {“yeah”) followed by apother two
("how 1nieresting’, "um") confirining the interpretation of tne

second token ("mhm’ ") as cxpressing some suiprise.

B. Requesting feedback

One aspect tu take 1nto 2ccount wher conswdering the
strategies deploved by the speakers around the requirement of
turn takiag s the lack of synchrony beineen ihe partic.panis in
the admi nstranon of the necessary feedback to continue with
the conctruction of the message. i « ¢n occavions of this kind
that the parucipant responsible fcr ine message needs e r¢sori
to certain devises to demaad feedback from the addressec. Most
of the cxpressions used 1n thus rase take the form of shov
grestions like oh?, right?, vou rametaber him?, you see?, cam

you imagine? s well as question rags

-24%-
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{43)

P He owae 8 sovte 13 Brooklyz which ae bought. Ok? - A
fricad of Lis fioe: Pert - bought a lot and built a bouse
in Palm Coast, ig 3kis big ITY development thing. >
P2 | Yeah.
> Pl Toa soe? - Bul this guy i« a ‘ot youager. He's got little
kids, aad bis wife ard dis wifs came down there and
didn’t likc 3t (...). And 0, Polo reats his house in
Brooklyn for incre moacy than be bas to pay to reat
this one. Right? (4401-4412)
The compaexity of the story in (43) (i.c. a Peruvian friend of P1
whe owns 2z house in Brookiyn but lives in Fiorida in a house
which he is renting 1 exchange for renting his house in
Brooklyr. to the owner of the house where he 1s living now), is
further increased with the addition of extra-information (i.e.
ITT development; the reason why the owner of the house he is
reating moved to Brooklyn). Consequently, 1t is necessary for
the addressee(s) to distinguish clearly the different steps of the
narration and their order of succession. This 12 the reason why
P1 cnsures the understanding of his message by soliciting

feedback form his addressees ("ok?", you see?, "right?”).

The parenthet:cal expression you kmow is another device
used by the speaker as a means ot asking for feedback from the
addressee. This funciion ¢cincides with the function assigned to
it in Schiffrin (1987. 279). This author defines the functions of

you know with the following words:
(..) vou know functions both informationally and isteractionally:
& albws o bezrer o sfirm the receipt of information, and o

displays :he ways in which paerucular participant roles are
uaderg nig gradual transitions in the discourse.
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P But ub - you kdew, to actually, th the way to tura it into an
excelient paper would've take to take five minutes of
dialogue, and actuaily count the asumber of times that
cllipsis v-as used. Not just say it was used once or twice
- o7 meationed. - And - youw kaow, jusi try to try to
bring some precision 10 the analysis. (106-111)

The relevance of the expressicn "you know" in (44) is not fully
understood without taking into consideration the general
passivity of the Student in the preceding exchanges in which the
Professor is trying 1o explain to him what he did wrong in his
paper. Looking at the preceding turns by the Studem we
discover that in only one of his five turns he utters an expression
which 1s not a simple backchannel token. The discourse segment
you know, therefore, must be interpreted as an effort on the

part of the Protessur to trigger some kind of cooperation in the

Student

C. Managing turn 1aking

The way to give the floor 10 another participant in the
encounter, apart from asking a direct question to the addressee,
consists basically of adding the particle so at the end of ~ turn.
This 1s also a device which 1s pointed out by Schiffrin (1987:

218) as a marker of a speaker’s readiness to relinquish a turn.




In order tc perform tkeapposiwummth.wkeepthc
floor the speaker makes use of the particle and. This function is

correborated by the fact that in those cases where and indicates
the speaker’s willingness 10 maintain the turn, it is usually

followed by some ki i¢ of hesitation in the form of a shor: pause,

repetition of the same particle or the vocalisation uh.

(45)

(5) | mean, ihere 1s not much difference 1o amouat of time
cither one would take. So, and I'm really interested in -
io the other one. | bave all the books and stuff (h)
like(h) that (b) t00 se ub

P |ycah take that thing you're interested >
S jycah
>P o ndnuuulhuyoumdoagoudlhingyon koow
\) {1 think that I'm gonna stick with that one
(3443-3450)

We see in (45) how the Student signals her willingness 1o pass
the turn with the particle "so". The uttering of "uh" is justified by
the delay of the Professor to take up the turn. The next two
wrns show the ‘struggle’ between the Professor trying to keep

his turn and the Student irying (and succeeding) to take it.
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STRATEGY

A. Supplying fecdback

B. Requesting fecdback

C. Masaging turn taking

SUBSTRATEGY

A.l. Continuers

A.2. Agreement

Al

Reception/acce plance

A4, Attitudinal reaction

C.1. Giving the {loor

C.2. Keeping the flovr

REGULAR LINGUISTIC
FEATURES

A.1.1. Vocalisation (mAm, uh).
A.2.1. Monosyllabic tokens
(yeah, no, right); short
cxpression (that's oue.)

A.2.2. Aiticipation of current
speaker’., turn

A.3.1. Mooosyllabic token
(ok, alright); short expression
(/ see, ] understand that).

A.3.2. Repetition of all/part
of previous speaker’s tura.

A.4.1. loterjection (oh,ah)

A 4.2. Short question (really?,
question tag).

A 43 laformal expression of
emotion (ok gosk )y

B.0.1. Short question (ok?,
you see?, question lag)

B.0.2. you know

C.1.1. 50 (turn-final position)

C.l.l.and
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